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Diversity education in the UK

ÅSurvey in 2003 found diversity teaching in UK ad hoc, 
fragmented and very variable (Dogra et al, 2005).

ÅSurvey in 2008 – little change (Bentley et al, 2008).

ÅWorkshop in 2010 – teaching staff in area needed support to 
develop consensus on definitions, curriculum development, 
delivery and assessment (Dogra, 2012).

ÅChallenges in UK mirror those in US and Canada (Dogra et al, 
2009).



Study to compare the

Teaching of cultural diversity and the current status in 
U.K., U.S., and Canadian medical schools (Dogra, 
Reitmanova and Pokras, 2010)



Challenges in common for most diversity 
educators

ÅConceptual Issues

ÅCurricular Issues (including assessment)

ÅFaculty Support and Development

ÅStudent Issues



Conceptual Issues
In all three countries, lack of conceptual clarity

ÅGoverning and licensing bodies offer insufficient guidance 
re how culture and diversity should be understood and 
embraced 

ÅMedical schools can determine their own pedagogical 
methods etc  making it difficult to compare curricula and 
effectively measure change or progress. 

ÅRarely is the philosophy made explicit.



Curricular Issues

ÅGoverning bodies require the inclusion of cultural diversity 

ÅWithout clarity, the teaching can be hugely varied which is 
unlikely in subjects such as anatomy, physiology or biochemistry.

ÅHuge variability in what is taught at different schools and 
methods used to teach.

ÅProgramme reviews indicate is happening more but not always 
evidence of where, when and how.



Curricular issues

ÅOften add on and not necessarily integrated 
through the curriculum, unsure often how linked to 
clinical practice

ÅTendency to emphasise teaching about different or 
“other” cultures. 

ÅDominant discourse is mostly about students 
gaining “expertise” about other cultures and wanting 
certainty where it may not exist (may also be as true 
for teachers). 



üMedical educators may not recognise how their underlying 
beliefs about approaches in education and diversity itself 
influence the choices they make re course development

üEven staff with awareness may be concerned about how to 
incorporate diversity into their teaching. 

üUnless these issues are addressed diversity can never be fully 

incorporated into medical curriculum design.



Assessment of Teacher Needs In This Area

ÅFindings from a study specific survey were used to develop 
face to face training and also on line training.

ÅAround 1100 teachers completed survey across the 14 
partner countries.

ÅSignificant needs identified 

ÅConsistent with findings from other studies that faculty 
development remains largely unaddressed.
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I have the necessary
knowledge, skills and

attitudes to fulfil a
mentoring role effectively

I have a clear
understanding of what
mentees expect from

mentors

 I understand how my
perspectives on culture

and student diversity
factors could influence

the mentoring
relationship

I am aware of the
causes and

consequences of student
distress

 I am aware of the
support available to

struggling students and
how to access it
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Questions asked pre and post workshop

Pre & Post Knowledge Questionnaire  - Workshop 3
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ÅWithout faculty development unlikely to get the buy in 
needed to integrate and embed across and through the 
curriculum including the clinical phases.

ÅStaff with lead roles may struggle to get the leverage they 
need.

ÅWe fail to demonstrate to students why diversity education 
matters.



Other Challenges

ÅRecent review of research into fairness in medical 
education has found that research often looks at 
individual factors such as gender, ethnicity or a 
policy such as selection, examination but not at 
systems as a whole (Sanders et al 2020).



ÅIncreasing numbers of minority students unlikely to 
create change if the organisation cultures are not 
challenged

ÅNeed to educate the public about sexism, racism, 
disability discrimination etc



ÅTo provide a sensitive and respectful service acknowledging 
cultural need and belief but also being aware of the context 
we work in

ÅTo respect individuality whilst 
maintaining curiosity and respectfully challenge

ÅHow: Thinking about the impact of culture at every stage of 
the process – from planning to delivering and evaluating a 
service and our interactions with trainees

ÅNeed to review our systems and actively ask have we really 
applied principles of EDI?

ÅBeing reflective 

Action That Can be Taken at Individual and 
Team Level



ÅNeed a clear policy with specific strategy



Developing specific strategy

Strategic aim and context where needed

ÅTo ensure data re diversity factors including ethnicity is 
routinely collected and used to inform membership services 
development and election of members for college roles 

Specific goals to meet strategic aim

ÅTo collect data on diversity factors and specify which we will 
include (e.g. age, gender, ethnicity as defined by service, 
?ethnicity as defined by family, disability



How will goals be met?

Goal 1 will be met through ensuring that the information 
collected frames these questions in ways which we make clear 
why we are collecting the information and why it is important. 

How will be demonstrate goals have been met?

Simple reporting



To make it happen

ÅNeed to ensure identify a clear time frame and also 
identify who is responsible for the delivery



ÅWhat is the timeframe and who is accountable?



What Are Your Challenges to making EDI 
integral to all roles?

ÅHow do you ensure that you think of EDI for every role you 
undertake?



Summary

0ur perspectives are coloured by our own 
cultures and experiences so influence most if 

not all of what we do so we need to think 
about how every interaction we have (in 

person and in systems) addresses this 
possibility


